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Running head: IMPACT OF FITNESS INSTRUCTORS WITHIABILITY

Crossing Boundaries: The Perceived Impact of Disabled Fitness Instructorsin the Gym.

Abstract

Objectives. For disabled individuals, the gym is perceivethécan inaccessible space to
exercise due to the deeply embedded ableism witigrenvironment. This study uniquely
explored how disabled gym instructors perceived thgacted the gym environment and the
possibilities of making the gym a more inclusivaspfor disabled people to exercise.
Design: We used an inductive, qualitative design wherehydisabled gym instructors were
purposefully sampled ethods: Data were rigorously collected through semi-strced
interviews totalling 35 hours, transcribed verbatand subject to thematic analydiesults:
Participants perceived they made three key impadtse gym. First, they believed they
promoted the gym as a more inclusive environrtteough helping construct a more
accessible physical space, embodying an alternayeoivbeing and providing a relatable
narrative. Second, instructors believed their owmigqueunderstanding of disabilitimproved
their capacity to relate to disabled gym clientdnstilling a sense of camaraderie and acting
as an aspirational future self. Third, particigaiedt theyenhanced applied practider

training disabled clients through creativity initiag and supporting non-disabled instructors.
Conclusion: This article makes a significant contribution takriedge by highlighting that
disabled gym instructors can play a vital role iarpoting a more inclusive space to exercise.
It also highlights that to increase gym use amodigstbled populations, efforts should
consider the potential beneficial impacts of disdldym instructors in relation to promoting

health and well-being.

Keywords disability, gym, instructors, inclusion, exercise
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IMPACT OF FITNESS INSTRUCTORS WITH DISABILITY
Introduction

For disabled individuals one way to improve health and well-being is tigtou
exercise (Gorgey, 2014). Physically, exerciserednce pain (Norrbrink, Lindberg,
Wahman & Bjerkefors, 2012), manage weight and ecdahysical function (Martin Ginis,
Jorgensen & Stapleton, 2012). Psychologically, @gerhas been shown to enhance
perceptions of empowerment (Blinde & Taub, 1998hance subjective and psychological
well-being (Williams, Smith & Papathomas, 2015xfta positive identity and provide
psychological respite (Richardson, Smith & Papathen2016). Socially, participating in
exercise can also increase social status (Arbatimer, Martin Ginis & Jung, 2007), reduce
isolation and reduce discriminatory behaviors fratmers (Sporner et al., 2009).
Problematically, despite these benefits disablegieeare one of the most sedentary
populations in society (Martin Ginis et al., 2018rguably, a key reason for this is the

ableismwhich is deeply embedded into many exercise spaces

Ableism is about, knowingly or unknowingly, therimang of images, policy,
discourses and practices as if all people are laddged (Campbell, 2009). As such, ableism
casts disability as a diminished state of beingdmigGoodley, 2016) and rejects variation
from this fully able human form (Wolbring, 2008)bkism therefore becomes another form
of discrimination which marginalizes disabled iridivals who have different corporeal
realities to the ableist norm (Loja, Costa, Hugkddenezes, 2013). Take, for example, the
gym. The gym is a space perceived to be dedicatéeetimprovement of physical fithess
with specialized equipment, health and safety lages and qualified instructors (Sassatelli,

2010). Problematically, it is also a space whictideply embedded in ableism (Richardson et

! Throughout this study, we use UK social model lae to describe participants as this terminolagy (
disabled people). This approach aligns with oliefgethat this population is disabled by systemptactices
of oppression in society and should be accordealitigally social status (Goodley, 2016). In tuwhere
making reference to a participant’s impairment @ewe use the word “impairment”.
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IMPACT OF FITNESS INSTRUCTORS WITH DISABILITY

al., 2016). The toned, strong, perfectly craftedyblbas become an image deemed to
represent this space (Neville & Gorman, 2016 @& image which is reproduced through
ableist discourses in the gym and through the Iscafigym instructors (Harvey, Vacchani &
Williams, 2014). As such, although the gym may potarfit bodies, it also marginalizes
those that are ‘unfit’ with regards to not fittimgo the gyms perception of good health
(Crossley, 2006). Consequently, ableism in the gyay result in disabled people being

subject to discriminatory and exclusory practio&®lpring, 2008).

The discriminatory and exclusory practices expeeernby disabled people can be
further illustrated through the conceptdigablism This refers to the social oppression that
disabled people face (Goodley, 2016). Disablisrsesrin two forms; indirect psycho-
emotional disablism relating to the impact of exdty messages through encounters with
structural barriers, and direct psycho-emotions&hlism pertaining to negative interactions
a disabled individual has with other people or teelves (Thomas, 2007). Experiencing
either type of disablism can have a profoundly tiggaeffect on a disabled persons’
psychological health (Reeve, 2012). For exampkghided people’s experiencesmdirect
psycho-emotional disablism in the gym may be apgareough the structural issues they
encounter such as a lack of access and unsuitabieneent (Dickson, Ward, O’Brien, Allan
& O’Carroll, 2011). In this case, structural barsi@o more than just stop disabled people
from physically participating in the gym; theserns act as ‘landscapes of exclusion’,
projecting exclusory messages that disabled pewpleut of place and do not belong leading
to the perception of being rejected and margindl{#atchin, 1998). Moreover, disabled
peoples’ psycho-emotional well-being maydieectly compromised through the negative
interactions they have with others in the gym (Ké&nKroll, 2009). These interactions can

result in individuals feeling excluded, intimidatadd lacking self-worth (Reeve, 2006).
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IMPACT OF FITNESS INSTRUCTORS WITH DISABILITY

Of concern is these disabling interactions arenoftgh gym instructors (Richardson
et al., 2016). Why this is so concerning is becayse instructors are deemed to represent
the values of the gym and show through their bodiest is an accepted way of being
(Harvey et al., 2014). They are a powerful meansftidencing the exercise environment as
they are relational beings holding authority in ¢fyen and are deemed to possess specialized
knowledge which can assist individuals in reachihegr fithess goals (Lloyd, 2005). If these
individuals who represent the gym are a key soafaksablism, then this is yet another
barrier and message to disabled people that theyptbelong in the gym. Despite these
issues, the gym is a space where disabled pedmagcpl, social and psychological well-

being can be improved through exercise (Richaré$ah, 2016).

Accordingly, the purpose of this research was tm@re how disabled gym
instructors, who did not align to the expected @bienage, perceived they impacted the gym.
Disabled gym instructors are in a unique situatibrere they work and represent the gym but
may not embody the physical expectations of a peirst¢his role. Moreover, this research
contributes to a gap in the literature by focusinga unique population who have never
before been researched with regards to their pateatpromote health enhancing behaviours
to disabled people. Such a focus also connectsredtnt calls in sport and exercise
psychology to move beyond a simple concern witligperance enhancement to also focus
on people who may enact social missions (Smith,dBan& Best, 2016) and those that shine
a spotlight on under-resourced communities (WhjtMgssey, & Leonetti, 2016). Social
missions are collective, social, political problewiving ventures which can be passive,
institutionalized acts or high risk, active, uncentional behaviours that convey what is
needed for a better society (Corning & Myers, 2002ithin the field of disability studies,
research has focused on the social missions ef@iBabled athletes. These individuals used

their social status as athletes to challenge dsabh their sport and society (Smith et al.,
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2016) and also highlighted inaccessible sportimgrams for disabled people (Bundon &
Hurd Clark, 2015). While these works do contribiatéhe call for research on social
missions and add valuable knowledge to the perfocadield, there is still a lack of
empirical work with regards to promoting diversiigd tackling oppression within the field
of exercise and health (Corning & Myers, 2002).abdress this gap, the aims of this
research are (i) to investigate how disabled gystructors perceived they impacted the gym
and (ii) examine if and how these instructors dbate to making the gym a more inclusive

space for disabled people to exercise.

M ethods and M ethodol ogies

Philosophical Assumptions

Underpinned by interpretivism, this research wésrmed by ontological relativism
(i.e. the belief that reality is multiple and sutijee) and epistemological subjectivism (i.e.
the belief that knowledge is constructed throudbrarctions with others and the social,
cultural environment) (Smith & Sparkes, 2016). &fiact the assumptions of this research,
we adopted an inductive, qualitative design wheff@imings were constructed in a bottom-
up approach (Sparkes & Smith, 2014). As such,fteateour inductive design, no theoretical
or conceptual frameworks were considered befora daltection as a pre-conceived
framework may simplify or diminish the extensivedd experiences of participants and

cause important findings not fitting this framewaokbe missed.

Sampling Procedur e and Participants

Ethical approval was granted by the University EsiCommittee before data
collection commenced and informed consent was ddaprior to interviews. Both

maximum variation and criterion-based purposivear strategies were implemented to
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IMPACT OF FITNESS INSTRUCTORS WITH DISABILITY

ensure information rich cases where a great deddl dze learned about the topic were
collected (Sparkes & Smith, 2014). The prior sanmgpBtrategy was chosen to ensure
representation of a variety of impairments, gymetypnd participant experiences. The latter
sampling strategy ensured participants who weneiited shared important inclusion criteria
attributes. These criteria attributes were a) hpbyasical or sensory impairment b) were

employed as a gym instructor in a gym and c) hageeence training disabled clients.

Recruitment for this study was part of a largeeagsh project investigating disabled
individuals who were becoming gym instructors ia thnited Kingdom (UK). Participants
were recruited by the first author via a spinalddojury (SCI) charity which had designed
and delivered a unique program training disabledviduals to be gym instructors. This
charity contacted disabled gym instructors on Haffahe first author, informed them of the
research project and asked permission to shaneciveiact details with her. Those who did
not wish to participate simply got in touch wittketbharity who then did not share their
contact details. Thereafter, the first author cotetd potential recruits either by phone or e-
mail and asked if they would be willing to partiatp in the research. A total of ten
participants were recruited; five male and five &en Participants ages ranged from 23-60
with an average age of 40. Eight participants hapimed impairments and two were
congenital. Three participants worked at leisurgeregyms, three in public gyms, two in
community center gyms, one in a rehabilitation gymd one in a private, franchise gym. Full

demographics can be viewed in table 1.

Data Collection

Data were collected using individual semi-struadurgerviews that were conducted
face-to-face by the first author in a private lomatin the gym. Semi-structured interviews

allowed participants freedom to discuss storiesexiriences most important to them, but
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also gave the first author the opportunity to foonsareas of interest and discuss unexpected
phenomena which would not otherwise have been iigpaged (Smith & Sparkes, 2016).
Moreover, by affording time to reflect on gym expeces in interviews through asking what
an experience meant to them and how they feltiggaaihts could construct the personal
insights that constitute qualitative data. Thisimetalso gave participants the opportunity to
elaborate and make meaning out of experiencesK&p& Smith, 2014). We crafted an
interview guide before interviews began by drawipgn qualitative, methodological
literature. This culminated in the design of broagken-ended interview questions which
encouraged participants to lead their interviews laglp place them as the experts enabling
unforeseen topics to emerge (Sparkes & Smith, 2@4gstions included, ‘can you tell me
what it means to you to be an instructor?’ ‘Whagsla disabled gym instructor bring to the
gym environment?’ ‘What impact do you believe yavé had in the gym?’ Interview length
ranged from two to four hours with an average in&w length of two hours and twenty
minutes. Interviews were transcribed verbatim lgyfttst author and participants assigned

pseudonyms to maintain confidentiality in line withical approval.

Data Analysis

Thematic analysis is a method used to organizedardribe collected data in rich
detail by identifying, analyzing and interpretingnemon themes (Sparkes & Smith, 2014).
To reflect the paradigmatic assumptions underpinttiis research, we implemented an
inductive, latent approach to thematic analysiss Bpproach permitted themes to be formed
from the data rather than a pre-existing framewuanich may have reduced the complexity
of participants’ lived experiences. It also allowedthemes to be interpreted beyond

description of the data and more towards theoridiaig (Braun, Clarke & Weate, 2016).
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To guide analysis, the six stage guide proposdarayn et al., (2016) was followed.
The first step of thematic analysisnsmersionin the data. This immersion occurred through
the conducting, transcribing and readings of ineawg. Transcripts were read multiple times
until the first author was familiar with the breldind depth of the content. At this stage, she
also noted initial ideas and recurring patterng 3&cond stage of thematic analysis was
generating initial codesvhich identified key features or points of intérasthin the
transcript. An example of a coded section can beed in table 2. This aspect of coding is
analytical in itself as it is the initial stage whehe data is sorted into meaningful groups and,

as we aligned to an inductive approach, is activaafting future themes.

Table 2: Example of a coded section

Data Excerg Code:

Y ou shouli not beexpected to do something extre when Desire to be healtl
realistically you just want to be fit and. | may fygeaking a

bit out of term but you get leaflets from (chariggying come Inspiration expected

and spend 3 days throwing yourself off a wall, camd

spend a week climbing a mountain. We'll drag youand Aren't allowed to be normal
it'll be totally soul destroying but you'll feel tter after it. |

won’'t mate, end of! Limited activity options

After all data had been coded, we changed the fotaar analysis to broader level
themes. This process séarching for themesas achieved through identifying similar codes
and grouping them, thereby laying a foundationpfmtential themes. The first author then
searched the groups to see if any combinationitidlithemes could occur to form an
overarching theme and meaningful essence whickhrangh the data (Sparkes & Smith,
2014). At the fourth stage, weviewedprovisional themeslhe review process involved
examining coded data extracts and ascertainingheh#ttemes ‘worked’ in relation to the
data telling a rich, coherent story. As such, sttmeenes and subthemes were collapsed into

others to add richness and depth to an overartchemge. For example, thematic maps such



10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25
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as the one shown in figure A were crafted to shewdifferent theme levels and ensure the
theme and subthemes worked and made sense. Stagevilveddefining and renaming
themedo identify the essence of what each theme wastabsuring theme names were
concise, understandable and immediately recogrmigabreaders to make sense of a theme’s
content. The final stage of analysis wa#ing the reportlt was vital that this report

provided a concise, logical and interesting accofitihe story embedded in an analytic tale
providing clear interpretations of the data throagiplication of conceptual and theoretical
ideas. This also reflected our latent approacheattic analysis going beyond description of
the data (Sparkes & Smith, 2014he results and discussion section comprise thartrep

Figure A: Reviewing themes

Changing
Perspectives of
Disability

Accessible physical Provision of a
environment relatable narrative

Embodying an
alternate way of being

Ensuring Quality

In line with the ontological and epistemologicas@asptions informing the study, we
adopted a relativist approach to conceptualizirglig (Sparkes & Smith, 2014). This
approach does not mean that ‘anything goes’. Rathmeans that criteria for judging the
quality of qualitative research are drawn from againg list of characterizing traits as
opposed to being applied in a universal mannel gualitative research. The criteria here
included the following suggested from Burke (20Hjst, aworthy topicwas sought. This

was illustrated in the rationale by justifying wimyestigating disabled gym instructors is
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worthy of study. Secondich rigour was sought by ensuring we used applicable theateti
constructs, spent ample time in the field, used@ropriate sample, and applied rigorous
data collection and data analysis methods. THuel study sought to makesagnificant
contributionby ensuring the research contributed to advankiogviedge. Finally, we
soughtmeaningful coherendey ensuring the research achieved what it aimetbiaised
methods and procedures that fit the goals of theareh and ensured the study held together
in terms of purpose, methods and results.

Results and Discussion

The results and discussion section are combinedialty data to be immediately
conceptualized and theorized. Three key themesdieggathe perceived impact of disabled
gym instructors were identified from the datapfipmotion of an inclusive environment (ii)

understanding disability and (iii) enhanced appjeakctice.

Promotion of an I nclusive Environment

Participants perceived the gym to be an excluspage for disabled people to
exercise. They felt, however, that their presendbe gym made this space more inclusive.
This was done through the construction of a mooessible physical environment,

instructors embodying an alternate way of being@nodiding a more relatable narrative.

Construction of a more accessible physical environment. Improving physical
access was a key focus of participants as thewfiediccessible gym was essential in

portraying the gym as inclusive of disability:

You can have all the trained staff but if you cay@t people in the building then what
use is that?..The first thing | did was say, ‘weal@ welcoming wheelchair
users...we're saying we don't want you. Get a ramfheroutside’ and we built from

there.(Aadi, 33, leisure centre)

10
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Participants considered themselves influential akimg the physical gym
environment more inclusive as their position agrma gnstructor allowed them to consult on

layouts of the gym floor:

One of the biggest impacts | think I've had hasteehelping with the selection of
equipment and where equipment should be. So thesene really big bit of cardio
equipment missing which is quite vital. | raisedith them(managersand asked for
stuff on a wish list. | jumped on the bandwagon said ‘we need this and here’s
why.’ So that’s quite cool...When(@&quipmentharrived | got asked about where to
put it and there really is no space so we did akwhafough with my chair and they
could see it doesn't fit...We were restructuring anytwt | was involved in plans to
make sure that disabled people can easily accésseabquipment. Now it's a really

nice room(Polly, 26, leisure center).

Structural barriers such as lack of access angewiit (Dickson et al., 2011) are
evidence of the indirect psycho-emotional disablefrthe gym which creates a ‘landscape of
exclusion’ (Kitchin, 1998) for disabled people,uktgg in the perception that they are not
wanted in this space. Disabled gym instructors,éwas, believed they addressed this
exclusion by advising and showing gym managers toomvake the physical environment of
the gym more accessible. For example, Polly useéhiygairment to demonstrate to gym
managers how to make the gym space accessiblehielehair users. DePauw (1997)
theorized there are three levels to facilitateusin of marginalized groups; access,
accommodation and transformation. The improvingaeafess and physical space of the gym
accomplishes this first level of inclusion andsimportant step in making the gym more

inclusive to disabled people.

11
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Embodying an alter nate way of being. Participants also perceived their physical

difference provided some resistance to the alpeisteption of the gym:

Julie: We(disabled gym instructorglefinitely make the gym seem more welcoming of

disability.

Interviewer: Why do you think that?

Julie: What's going to challenge the meat head peasmore than a middle aged
woman with a limp? I'm walking about the gym buwelgot ‘instructor’ on my back
so surely you can be in a gym and not have a sik pght? | think just a different
body shows that you can be different in the gymamoepted. You don’t have to be
muscle bound; you can be big, small, disabled and/datever fithess you want. It

just gives a few more options which may not inytike visible (Julie, 60, public gym)

Participants believed seeing a disabled gym ingirwould challenge the perception

that the gym valued only one physical way of being:

You feel like you should be young, fit, healthyrgg and you go in therghe gym)

and you see all these people that are and you dioiit Being a human being is all
about wanting to fit in on a psychological levejuess. | never studied psychology but
you go in and it's like ‘oh | don't fit in here, &y... But, me in my chair have shown
that you can be disabled and exercise in the giua.had so many people say that
they feel they can exercise here now because Eakimng the mould and the gym
employing me shows that they want disabled peo@eising here(Rosie, 50,

community gym)

Ableism portrays disability as a lesser state afigpduman (Wolbring, 2008) and

may be a key reason for disabled people percethieg are being marginalized and excluded

12
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in the gym. Ablesim, however, can be destabilizé@mvsomeone shows the “equal value of
different ways of being” (Taylor, 1994, p.51), deditimizes a difference from the norm
(Jones, 2006). Disabled gym instructors felt thielythis. DePauw Karwas, Wharton, Bird
and Broad’s (1993) conceptualization of marginahtyich posits marginality is (a) socially
constructed (b) a dynamic process and (c) in times®d of power relations and resistance can
further illuminate how disabled gym instructors kkbreduce oppression and marginality of
disabled people in the gym. With this conceptudiliwaof marginality, particularly its

dynamic process and focus on power relations asigtamce, there is room for people
enacting social missions to provide some resistagaénst the social injustice of ableism in
the gym and reduce the perception that one wagioighis valued over another. Contextually,
disabled gym instructors believed their differeadies provided some resistance to the
perception that the gym is only for people resengothe ableist ideal and instead is suitable
for many different physical ways of being. As gymstructors are perceived to be
representative of accepted ways of being in the @yanvey et al., 2014), disabled gym
instructors promoting the gym as accepting of thelse have different corporeal realities
could provide some resistance to the oppressiae$onf ableism which marginalize people

in the gym, resulting in the perceived marginalishaisabled people being reduced.

Provision of arelatable narrative. Participants initially discussed two dichotomous
perspectives of disability they felt existed inigtyg; “you’re an invalid and you're a benefits
scrounger not contributing to society, or you'reaaalympic hero...that doesn’t represent
most of us..why do we {lisabled peoplehave to be spectacular to be accepted?” (Pdly, 2
leisure center).These two perspectives are indieati, respectively, disability seen as a
personal tragedy (Shakespeare, 1994) and disabtgalgobeing ‘supercrips’ (Silva & Howe,
2012); “individuals whose inspiring stories of cage, dedication, and hard work can prove

that it can be done, that one can defy the oddseocamplish the impossible” (Berger, 2008,

13
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p.648). Problematically, having only these two petons of disability available reduces the
complexity and variety of the disabled experiemeealidating the majority of individuals’
reality (Riley, 2005). Disabled gym instructorswever, perceived they provided a more
moderate, recognisable perspective of disabilitychents which better reflected their lived

experiences:

Susan: Theynon-disabled societythink it’s still quite incomprehensible to be dgin
the regular things that regular people do... | thpgople do not think we do anything;
that we go back into the box and don’t come outiragdut flipping that, you

shouldn’t be expected to do something extreme wdadistically you just want to be

fit and health. But you're not allowed to just liteahd healthy. | don't get that.

Interviewer: Yeah, how do you address that then?

Susan: Well that's why | try to promote somethimat’s real, not like inspiration
stories. So I'm trying to be more of t{abrmal storiesput less inspiration and more
real...l hope | show that you can come to the gym, regasdbf what is wrong with

you and do what you want to do just like anyone.é®usan, 34, community center)

As narratives function as self-identity resour¢ks,provision of more narratives
which make sense to an individual allows for newesifive identities to be formed
(McGannon & Smith, 2015). Applicably, a disabledrginstructor providing a narrative of
health and well-being through exercise may aligmenvaith disabled clients’ sense of self.
This may trigger in them the motivation to exerdis¢he gym as they perceive their
interpretation of health aligns with that of thenyyThis may result in a feeling of belonging

as they see themselves represented in the narratiwarce pool made available in the gym.

14
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Under standing Disability
Participants believed they enhanced the percepfiam inclusive gym through
having an understanding of disability, particulaslyproviding relatable corporeal

experiences, instilling a sense of camaraderiebaimy an aspirational future self.

Relatable cor poreal experiences. Participants discussed how their non-disabled

colleagues felt disabled gym instructors were beftgiipped to train a disabled client:
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| remember having a conversation with one of mieagues saying ‘you've got the
same qualification as me and you're here on sitey hhave you signposted them
(disabled clienfsto me?’ ‘Well, you've got more in common withrthgou’ve got a

disability.” (Jerzy, 30, cerebral palsy, public gym)

Participants discussed the importance of promdtieggym as inclusive of disability

by relationally understanding the clients’ embodiéaty of disability:

Allan: Knowledge of suffering from a spinal corgliry...makes all the
difference...you’re building up a rapport, building a knowledge and in that
conversation you will get to the point where thiegk on that you've been to...a

spinal gym yourself; the attitudes change almostéaiately

Interviewer: How do you mean?

Allan: They see someone in front of them that hsisédar injury or can relate to
them; there is a level of transferrable knowledbieey will be asking not just about
their injury but about spasms, pain relief, slegt@rns, what our experiences have
been, all of that information is suddenly transésrto them through dialogue but also
through seeing us at work...It's just a fact of lyeu are going to be more receptive

of people with disabilities if you have one youtsglAllan, 49, rehabilitation gym)
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A gym instructors’ knowledge of training is prinigrfocused on crafting the body
desired by an ableist environment (Harvey et 8l142. As such, a disabled client may be
subject to direct psycho-emotional disablism sukbe&ing stared at, invalidated or ignored
(Loja et al., 2013) as gym instructors do not ustderd what it is like to be disabled
(Richardson et al., 2016). Disabled gym instruetoay address this through other
relatedness in regards of being a dyadic body K rE®05). The dyadic body is a lived
reality and is “immersed in a suffering that is Whandividual...but also shared: the ill
person sees others around her, before and aftewherhave gone through this same illness
and suffered their own wholly particular pains”gRk, 1995, p.36). Put into context, as
disabled gym instructors had been through simigedences of acquiring an impairment
and encountering disablism in their lived expereanflike their clients) and could relate to
their story, this became a basis of empathic aiat{Frank, 1995, p 35). From this empathic
relation, disabled instructors may make the gymeappnore inclusive to disabled clients as
there is someone there who understands their exues of disability. As such, they provide

a source of understanding and support for an uredgrdrced community in the gym.

Instilling a sense of camar aderie. Through their shared experiences of disability,

participants believed they had a unique camaradetiedisabled clients:

There is a camaraderie about it...we've all got tbatnmon denominator; whether it
is a wheelchair or not, whether we have a spingirinor something else, disability
brings us together. It is a family and the widanfly is the other disabilities as
well...we have all gone through something unexpldeahless you have gone
through it. There isn’t a way to explain it so waddng to this club or this group
where we are a member and we can help others whaairso far alongrecovery).

(Allan, 49, rehabilitation gym)
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From this shared experience, participants feliais Wnportant to create an inclusive,

supportive exercise environment to encourage disiibople to exercise in the gym:

| understand feeling alone and scared in the gyrwisat | really work to do is create
a really friendly, supportive atmosphere where weanly work out together but feel
like a team and are there for each other...You fagl @f something and understand
each other as you have the same experiences obpdisability or feeling crap
because society can’t deal with us. It's amazirgregpeople’s confidence grow and
friendships form and people helping each otherusihng machines...or giving advice

about how to deal with their disabilityBrenda, 54, private gym)

The camaraderie associated with having a sharestiexige can promote revealing of
feelings, understanding and acceptance (Caddideritk & Smith, 2015) and create what
Frank (1995) called a ‘community of pain’ whereiinduals are brought together through
their shared experiences and have a mutual unddimstpand appreciation of each other. It
could be argued that the perceived direct psychotiemal disablism experienced by
disabled clients in the gym, through invalidatiarbeing ignored (Reeve, 2012), is countered
through the creation of a community of understagdirlational beings who are a supportive

network while exercising in a potentially intimidag space.

Aspirational future selves. Participants believed they could act as role mottels

disabled clients through their similar experiences:

| really think there is something about having sattility and then training disabled
people. You can reach them on a different lewbink if you can show them that
you've been through stuff and it'll help them itiytell them how you motivate
yourself and that you can relate to them; | starfienn this, | struggled before but

look, you can get better and bettélack, 28, public gym)
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They wished to use their experience to guide antgsadthers who may require some

motivation and belief to exercise:

| want to be in that position where | can say ‘Ilveen there and I've got here; a
normal Joe on the gym floor and I'm happy'... Inthio see someone with a disability
in the gym instructing, | think it just gives catgnce that ‘yeah | can do this...I can

get there.(Terry, 35, leisure center)

Due to the negative portrayal of disability in diedst environment, disabled people
may lack the self-belief to exercise in this spaieabled gym instructors felt they provided
another narrative resource which clients could dupan and feel they can exercise in the
gym. The ‘if | can do it, you can do it’ rhetoriestribed by Jack and Terry is akin to what
Pollner & Stein, (1996) termeatarrative mappingNarrative maps are guides that
experienced people offer to newcomers who aregateway to an unfamiliar world. As a
map, the stories people share provide orientaitidormation and advice about how to
navigate a new social world and the negotiationest identities in unfamiliar situations.
Contextually, disabled gym instructors showingrdiéeit is possible to exercise in the gym
with an impairment and experience well-ness throexgrcise. Promotion of this affirmative
story about disability and exercise could provide narrative resources this population need

to believe they too can exercise in this spacebmece their well-being and sense of self.

Enhanced Applied Practice

Disabled gym instructors discussed how their exymgial knowledge of disability and
the practical knowledge gained from qualificatigas’e them a unique skill set which helped
them develop practical applications for trainingatiled clients. This was highlighted

through being more creative in training and suppgmon-disabled instructors.
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Creativity in training. Disabled gym instructors felt they were more cresatind

could adapt exercises more effectively than their-disabled colleagues:

The guy I'm working with now, Luke, he approachedamd asked if | would be willing
to work with him; of course! So | asked him whatriogram was before and basically
he had four exercises total which he was findirajlyeboring and not getting the
benefits...he was killing himself with it so eveniggtaway from the ‘you need to Kkill
yourself, no pain, no gain’ 80s mentality was sdnmgt So instead we're using eight
machines and some free weights but in a bit offardint way to accommodate his

disability and I think it's been good for hitfsusan, 34, SCI, community center)

Due to this skill, disabled gym instructors alstidxeed they were sought out by other

clients who wanted more variation in their prograts Susan continued:

A chap | trained with yesterday asked me to makeahprogram. Not unusual except
this guy is over 6 foo(He’s) In his 40s, older chap and only done weight tragpino
cardio, quite a stocky build...We were working lasekvand this morning and he
went 'this is really awkward but will you do a praegn for me?’ | said ‘really?’ He
said, ‘well | just felt like it's a bit cheeky bacse when | was training the other day |
overheard you say something and the way you thitiklwke and adapting equipment

to suit him, I think you could offer me some dim@tt (Susan, 34, community center)

The ability to adapt programs to meet the needBsatbled clients achieves the
second stage of DePauw’s (1997) inclusion theargommodation. Accommodation, in this
theory, relates to modifications or adaptationschldre made to better integrate disabled
individuals into the existing structure of an ait{ivContextually, by adapting gym exercises
to meet the needs of disabled clients, the gym Imeageen as a more inclusive space as

disabled people can fully participate and achiéner tfitness goals.
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Supporting non-disabled instructor s. Participants discussed how they supported

non-disabled instructors in how to train disabléents:

| often get the guysist coming up and asking me ‘hey | have this gy i weaker
on his right side and he wants a program, what oo think? Surely | can’t put a guy
in a wheelchair on a bike?’ And then it's ‘well cha transfer? What level is his
injury? Does he think he can cycle...’ It's just abeducating guys that disability
does not mean infirmity.. | think I've got throughthem and maybe changed

perceptions a bit. We can do a lot more than yanktt{Jerzy, 30, public gym)

Participants also discussed how their colleagues vezeptive of their advice in

training disabled clients:

| did actually interrupt a work out Johfmon-disabled instructowyas doing with a
woman with a SCI. | asked her if she was ok andeshiléy got upset and said that she
wanted to get stronger to transfer better, notwddmuscle. She has a high level of
injury so her movement isn’t brilliant but Jack didknow that and thought she was
being lazy and saying so. | had a word with him badvas really receptive and
asked loads of questions. | advised him to lay bit, see what she wants to do and
work specifically for that. Her transferring is snproved. But that’s all Jack and just
a little bit of advise from me. Now he can carrgttbn to the next disabled person. If

he wants a bit more advise I'll be he(&erry, 35, visual impairment, leisure center)

Educating non-disabled instructors could have kengn implications for inclusivity
in the gym as disabled gym instructors believeg tb#t a legacy of knowledge to their
colleagues which they can use for future work aittisabled client. Wendell (1996) argued
the public presence of disabled people has margnpat benefits for non-disabled people as

they may gain better knowledge about disability baetter understand the realities of
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physical impairment. From the perception of disdlggm instructors this happened in the
gym as they could share their knowledge about disaWwith their colleagues. On a more
critical note, it could be argued that the traingugpplied by organizing bodies is not enough
to enable non-disabled instructors to train a dexhblient. As Jerzy stated, he and his
colleagues received the same amount of traininghaddhe same qualification to train
disabled clients however only he felt comfortaléenting a disabled client. Arguably, non-
disabled gym instructors need more support and letdye to help them feel comfortable

training a disabled client. Disabled gym instrustoould provide this support.

Conclusion

This paper makes novel contributions to the fidldport and exercise psychology by
focusing on people who may enact social missionst(tet al., 2016) and shedding light on
a marginalized, under resourced community (Whidegl., 2016). Moreover, it expands the
present literature by providing empirical evident¢he perceived impact of a unique group
of people who could play a vital role in promotihig gym as a more inclusive space to
exercise. The implications of these findings wigards to how disabled gym instructors
promote inclusion in the gym, the field of sportiaxercise psychology and practicing

exercise psychologists will now be discussed.

One of the key barriers disabled people face whkercesing in the gym is the
ableism which can marginalize them from this spateough the presence of disabled gym
instructors, however, there is the potential f@ ¢lym to be perceived as a more inclusive
space to exercise. Drawing upon DePauw’s (199 09ryhef inclusion as an example,
disabled instructors arguably made the gym moresie for disabled clients at all three
levels; access, accommodation and transformatiost, Ehey believed they made the gym

moreaccessibléhrough their ability to physically illustrate tobanagers how to construct an
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accessible environment. Second, participantsHelt treativity and adaption of exercises
permitted them t@accommodatéhe needs of disabled clients which allowed therully
participate in the gym and work towards their fésgoals. Finally, participants believed the
gym wastransformedthe third level of inclusivity, where there aeeonceptualizations of
the basic and underlying tenets of an exerciseesphis being ableism in the case of the gym.
Although we do not claim the gym is transformedhie sense of being completely changed
for everyone, the reconceptualization of the uryilegltenets of ableism in the gym through
disabled instructors may be enough for disableglecio see the gym in a different way. It
could therefore be argued that disabled gym ingiradave the potential to make the gym
more inclusive to disabled people by promotingsiissuitable, effective space to enhance
health and well-being. Gym managers who seek gemater an inclusive rather than ableist

or disablist environment should consider the emplegt of disabled gym instructors.

As well as making an impact on the perceived ineitysof the gym for disabled
clients, disabled gym instructors also felt they hgpositive impact on their non-disabled
colleagues. Gym instructors have a vast amountwep in the gym and are deemed to hold
knowledge which will help individuals reach theinéss goals (Lloyd, 2005). Critically,
however, if these fitness goals do not align toahleist expectations and norms of the gym
then gym instructors are ill-equipped to providetsknowledge. Arguably, the inability of
non-disabled gym instructors to meet the needssabtked clients contributes to the disabling
practises experienced by disabled clients. A nbmding from this study, however, has
highlighted that having a disabled colleague who@gpand a non-disabled instructor’s
knowledge about disability could be a way to imgromt only the knowledge of these
instructors but also the relations between nonkdigshinstructors and disabled clients. This
could be a way to address the perceived directymsgmotional disablism which comes

from non-disabled instructors. While this is a mbi& beneficial impact of a disabled gym
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instructor, this finding also brings into questitye current methods used to train non-
disabled gym instructors about disability and thequal focus disabled clients are given
with regards to training in the gym. Currently,tmstors undertake a course which lasts two
days. Thereafter, those who attend are deemeddadigied to train disabled people. This
training is not sufficient to enable non-disablesitiuctors to feel confident training disabled
clients and reinforces the social inequality ofadiity in the gym by committing only two
days of training to this population. As DePauw @0&@rgued, by limiting information about
disabled individuals to special courses, such asvtlo day course undertaken by gym
instructors, the notion of segregation (of knowkednd of disabled people) is reinforced
implying that the responsibility for knowledge asability and working with disabled
individuals belongs only to selected individuatsthe case of this research, disabled gym
instructors are expected to train all disabledntiexs they are deemed to have more
knowledge due to their personal experience anddmeahled people are relieved of
responsibility. Although it is not possible for amdisabled instructor tonderstand

disability, it is possible that they can acquire kmowledge needed to adapt exercise to meet
the needs of clients and have more confident iotiexg with these individuals. A future
recommendation of practice could be to adopt a nmdusion based approach (see DePauw,
2000), where being taught how to train and adagtases for clients with an impairment is
taught alongside the standard training therebyngitinis population equal focus. This would
however require a re-evaluation and redesign ofitrg which takes time. In the short term
to improve the knowledge of non-disabled traingysns could invite a disabled instructor to

deliver regular practical workshops where they slaare their knowledge of disability.

This research also answers the recent call ini¢fe df sport and exercise psychology
to move beyond concern with performance enhancearehto also focus on people who

may enact social missions in the exercise sphenétli®t al., 2016). Previous research has
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highlighted elite disabled athletes can do the vadr&ocial justice by challenging disablism
in their sport and society (Smith et al., 201&jrailar claim can be made of disabled gym
instructors as they arguably did the work of sogiatice by challenging disablism in the
gym. For example, participants felt they providesistance to both direct and indirect
psycho-emotional disablism through their abilitysttow managers how to craft an inclusive
exercise space, validating and relating to clienfgeriences of disability, being a positive
role model who others could look to and showind &hxarcising in the gym with an
impairment is acceptable. Moreover, through thesispnce in the gym, gym instructors did
the work of social missions by providing more naveresources for disabled clients to draw
upon, make sense of their experiences and refraaieexpectations and beliefs about gym
work. For example, disabled gym instructors chajéghthe notion that gym work is purely to
improve physique but can be to enhance health aflehess and also provided a guide for

disabled clients to see that they too could exericighe gym successfully.

For practicing exercise psychologists, this work trny important implications. For
example, exercise psychologists working with digdldlients may encounter difficulty
encouraging their client to try to exercise in ¢jyen due to the ableism and disablism
associated with this space. The presence of ddayle instructors, however, provides some
resistance to these oppressive practices and re$rggm work in a way which is
accommodating to those with different corporealitiea. Moreover, disabled gym
instructors can provide a narrative map and mdrerahg personal narrative to disabled
people entering the gym. As such these additiesaurces, which go beyond a personal
tragedy view of disability, can also be shared ksreise psychologists to illustrate to clients
that disabled individuals can successfully exertise gym. Furthermore, this research has
highlighted that those who enact social missiong e potential to reach under resourced

communities and encourage them to adopt healthneimigabehaviours. As such, exercise
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psychologists who are seeking to design intervastto promote exercise to under resourced
communities, such as disabled people, should censgdruiting those who do social
missions. As Sage (1993) stated, if people becaieean the construction of their social
worlds, they become active agents rather than sérelobjects of sociohistorical processes;
they make their own history by transforming sosialictures rather than being dominated by
them. Thus, for exercise psychology researcherkingmwith disabled people, they should
consider doing participatory action research wiksabled people are actively involved in

intervention delivery and design.

This research also makes novel contributions tturallsport psychology (CSP)
(McGannon & Smith, 2015). This research has praVielidence for a possible solution to
the challenges of the culturally embedded ableisthpsycho-emotional disablism in the
gym which marginalizes disabled people; disabled gystructors. Sport and exercise
psychologists should consider working with disalggh instructors to create inclusive
exercise options for disabled people marginalizethfmainstream physical activity. By
working with disabled gym instructors, sport anérexse psychologists can help co-produce
the gym as an inclusive and health promoting envirent. One way to do this is by
amplifying the stories told by disabled gym instars to raise their profile and further
challenge ableism. Amplifying stories can expandgbe’s narrative resources through
sharing and offering different stories. By bringingnore stories, people’s narrative
resources can be expanded allowing people to cHomseand live by a narrative which
makes sense to them and their identity (Smith.eR8IL6). Practitioners should consider
working with disabled instructors to target thigchto reach population by amplifying stories
of disabled people exercising in the gym for enleantealth. This can be achieved through
holding workshops in gyms, rehabilitation centtesspitals and in other organizations whose

purpose is to improve the health and well-beindisébled people through exercise.
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Future Directions

This research provides new knowledge and impomeights into how disabled
instructors can impact the gym and promote incltysof disability. There is, however, a
need for further research to fully investigate Hbese individuals can promote the gym as a
more inclusive space and address the limitatiorikisfstudy. The conclusions made in this
study were constructed with disabled gym instriectord therefore focus only on one side of
the relationship. To address this, investigatirggRperiences of disabletientsand their
interactions with disabled gym instructors wouldypde deeper insight into the impact
disabled gym instructors have on the populatiog Hre trying to target. Also, the perception
of a disabled gym instructor from the perspectivgyon managers and those who dictate
who is employed in the gym is still unknown. Furthesearch should consider investigating
how higher levels of gym management see disalahity if the impact of disabled gym
instructors is acknowledged by these influentidividuals. Although further research is
needed, it can be concluded that disabled gymuicisirs have the potential to make the gym

a more inclusive space to exercise for disableglpeo
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Table 1: Participant Demographics

Name Gender Age Nationality I mpairment Gym Type
Details
Aadi Male 33 Indian Polio Leisure Center
Allan Male 49 British SCI Rehabilitation
Brenda  Femalt 54 British Fibromyalgie Private
Jacl Male 28 Pilipino- Acquired visua Public
British impairment, limb
impairment and
muscle loss
Jerzy Male 30 British Cerebral palsy Public
Julie Female 60 Trinidadian  SCI Public
Polly Female 26 British Brittle bone Leisure Center
syndrome
Rosie Female 50 British SCI Community Center
Susal Female 34 British SCI Community Cerer
Terry Male 35 British Acquired visua Leisure Cerer
impairment
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Highlights PSE

Disabled gym instructors can play avital role in promoting inclusion in the gym
Instructors perceived they helped construct a more accessible physical space
Instructors felt understanding disability improved their relations with clients
Instructors perceived they enhanced the applied practice of training clients



